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Preservice Teachers Self-Awareness Needs Post-Pandemic
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As the pandemic continues, it has become painfully clear most segments of society were ill-
prepared for such a calamity, especially education at all levels. Though bleak, there appears
to be some positive light coming out of the darkness, the news of a multiple Covid-19 vac-
cines becoming available for teachers (Will, 2020) and the general public some time in 2021.
While this news brings optimism for those seeking a return to educational normalcy (Ro-
driguez, 2020), the inoculations do not bring answers for people whose social and emotional
well-being continues to be at-risk. There are multiple solutions presented in the educational
literature (Darling-Hammond & Hyler, 2020; MacIntyre et al, 2020; Reimers & Schleicher,
2020) and the popular press (Strauss, 2021; Singer, 2020; Smith, 2020) for educators who
are emotionally struggling. However, a prevailing problem was the paucity of preparedness
(Dalglish, 2020; Villa et al, 2020) by educational leaders. It easy to absolve poor educational
policies and leadership decision-making during the pandemic because there is no precedent
to follow or learn (Harris & Jones, 2020; Harris, 2020; Netolicky, 2020). Instead, the public
must demand that policy makers and educational leaders reflect, reframe and reimagine their
teaching and learning policies and decisions during catastrophic events (Fernandez & Shaw,
2020) so they and the public are not unprepared managing the next local, national or global
calamity.

More pandemic-effects research is needed focusing on the social and emotional well-
being of teachers, particularly research concentrating on preservice teachers (Flores & Swen-
nen, 2020; Roman, 2020). This research will inform preservice educators and policymakers’
curricular decisions about the effects of teaching stressors and ways to help educators man-
age their social and emotional well-being during catastrophic (Hadar et al., 2020a) and daily
events. This letter describes why the social and emotional well-being of preservice teachers
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matter and suggests areas of research.

Confluence of Covid-19 Pandemic and Social and Emotional Needs

Prior to Covid-19, many PK-12 leaders and policymakers were discussing and/or employ-
ing the five competencies of CASEL’s Social and emotional Learning (SEL) framework in
their curriculum (Chabbott & Sinclair, 2020; Hadar et al., 2020b; Katz et al, 2020): self-
awareness, social- awareness, relationship skills, self-management, and responsible decision-
making (CASEL, 2020). As the pandemic brought its toll on education, countless educators
entered into a survival mode to help their students get ‘through’ the curriculum by the end of
the academic year while minimal time was spent on their personal wellbeing. When PK-12
schools return to a post-pandemic learning world, teachers will need to learn how to model and
engage their students and colleagues in the SEL skills. An outcome is to create a more caring
learning environment to deal with the trauma they experienced (Katz et al, 2020; Reimers &
Schleicher, 2020) and become better prepared to handle future traumas.

The research suggests that at state-levels, there are clear learning and teaching gaps for
the inclusion of the SEL competencies as part of state licensure requirements and teacher
preparation programs (Eklund et al., 2018). The research indicates that 47 states required
between one and three of the core competencies in their teacher education programs, no pro-
grams addressed all five competencies ((Schonert-Reichl et al., 2017). The competencies of
self-awareness and self-management were the least addressed in teacher-preparation courses,
suggesting the need to include the SEL framework in teacher preparation programs (Eklund
et al., 2018). Many preservice teachers have minimal preparation addressing and cultivating
their students’ SEL competencies (Donahue-Keegan et al, 2019).

When SEL is introduced in K-12 settings, the research suggests that skills-oriented pro-
gramming for all students was preferable to psychoeducational experiences targeting specific
students (Gueldner, 2020). Integrated in the preservice teachers learning experiences are
mindfulness interventions delivered with supervised practice to expand their social and emo-
tional skills (Conley, 2017). Further, cognitive-behavioral interventions, relaxation skills, and
social skills interventions with supervised skills practice were identified as promising expe-
riences for university students’ social emotional well-being (Schonert-Reichl et al., 2017).
These interventions were found to be strongest for preservice teachers’ self-awareness and
self-management (Conley ,2017), the two competencies most significantly lacking in preser-
vice teacher-preparation programs (Schonert-Reichl et al., 2017).

As the physical and emotional effects of the pandemic progressed to all segments of soci-
ety, it became apparent that the social and emotional needs of the students and educators were
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not being met in the different and unexpected learning contexts that were thrust upon them
(Gueldner, 2020). Added to the SEL dilemma were the actions of many educational leaders’
inability to respond in a consistent manner to how the learning was going to delivered (Fernan-
dez & Shaw, 2020). Many school leaders struggled to provide coherent messages and quick
decision making, which created social and emotional strain on students, frontline educators,
support staff and families (Chabbott & Sinclair, 2020Herold, 2020). This was not to be unex-
pected; decision-making was messy and done through trial-and-error with no certainty and no
ending point for return to post-Covid learning environments. Despite this seemingly throw out
the playbook and improvise decision-making; learning did not stop, teachers and school-level
leaders were preparing to teach virtually with the goal to end the academic year somewhat
successfully and plan for the upcoming new academic year (Harris, 2020). Consequentially,
the social-emotion well-being of the students and educators suffered at extraordinary levels.
In the short term, the lessons learned are that educational leaders need to create better con-
verging processes to meet the educational and social-emotional needs for students, educators
and preservice teachers (Darling-Hammond et al. 2019; Schonert-Reichl, 2019).

Social and Emotional Solutions for Preservice Teachers

The CASEL (2020) framework describes self-awareness as the ability to recognize personal
emotions, evaluate personal self-confidence and self-efficacy, and recognize strengths and ar-
eas for growth. Some teacher-preparation programs are continually improving the ways to
address components of SEL by recognizing that the social and emotional well-being of their
preservice teachers is critical for their success during the program and subsequent years in
teaching (Schonert-Reichl, 2019; Sugishita, 2019; Weissblueth & Nissim, 2018; Oberle &
Schonert-Reichl, 2017); Schonert-Reichl, et al. 2017). The research suggests when preservice
programs integrate SEL content into the existing curriculum rather than creating stand-alone
courses, the preservice teachers better understand the value of SEL and are more likely to in-
corporate SEL into their learning and teaching, post-graduation from the program (Schonert-
Reichl, 2019; Schonert-Reichl et al., 2015).

Some teacher preparation programs place emphasis on increasing preservice teachers’
self-awareness through reflective thinking, exploration of implicit biases, and development of
cultural consciousness (Endo, 2015; Shavit, & Moshe, 2019; Whitford & Emerson, 2019). For
example, when students were provided learning opportunities to recognize and change their
bias behaviors and understand cultural competence actions, they better understood the value
of the SEL social awareness competency. As students identify assumptions and participate in
these opportunities, they take ownership of their language flaws and shift their perspectives on
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linguistic diversity (Endo, 2019). Gay and Kirkland (2003) found that providing preservice
teachers the opportunities to engage in dialogue with others and practice their self-awareness
skills will expand their critical diversity consciousness.

When empathy-inducing interventions are applied in teacher education programs, preser-
vice teachers increased their awareness of implicit biases towards students of color, gener-
ating a decrease in their implicit biases (Whitford and Emerson, 2019. Teacher preparation
programs that integrate experiences for students to uncover, process, and confront their biases
and issues related to cultural competence strongly relate to CASEL’s social and emotional
learning components of self-awareness (2020).

Self-Awareness Focus Areas for Teacher Educators

The pandemic’s effects exposed issues affecting teacher-preparation programs at adminis-
trative and curricular levels, such as the learning contexts in partnering schools, the use of
technology, and role of parents and/or guardians. Concurrently, there are specific issues re-
garding the lack of support for teacher educators concerned about integrating self-awareness
concepts preservice teachers in their programs (Darling-Hammond & Hyler, 2020).

Darling-Hammond and Hyler (2020) proposed to policymakers and educational leaders
the need to establish collaborative support for all levels of educators to meet the social-
emotional and academic needs of students’ post-pandemic. Collaboration is vitally important
from a preservice teachers’ self-awareness perspective as they learn to navigate in post-Covid
educational environments. When educators work collegially their levels of learning and reten-
tion are higher and become more effective teachers (Papay & Kraft 2016). Covid-19 demon-
strated the difficulty to maintain a sense of collaboration among preservice teachers and the
teacher education faculty when most teacher education classes were moved to online or hybrid
formats. Collaborating with their field mentor teachers became difficult to accomplish when
many schools practiced remote learning and not allowing “others” in schools when students
are present.

These stressors on preservice teachers created an atmosphere of volatility, uncertainty,
complexity and ambiguity (VUCA) with minimal preparation to deal with these outcomes
(Hadar et al., 2020b.). VUCA are outcomes in a rapidly changing technology driven inter-
connected world that can be applied to preservice teachers’ responses during the pandemic
(Hadar et al., 2020b; Laukkonen, 2019; Kurzweil, 2005):

• Volatility is when the stability of an academic year suddenly shifts to online learning.
Behaviors are fear, stress, anxiety and a sense of lacking control.
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• Uncertainty is an individual’s level of confidence to predict the future. Behaviors are
fear, distress and helplessness that effect well-being and functioning.

• Complexity refers to life being a complex endeavor affected by multiple factors that
interact with each other. Behaviors are heightened levels of difficulty coping with them.

• Ambiguity is a lack of clarity about how to interpret and react to incomplete, contradict-
ing or inaccurate information. Behaviors are a feeling of confusion to what is acceptable
conduct and distinguishing what information is relevant.

There is need to develop preservice teachers’ positive self-awareness behaviors to VUCA
Covid-19 outcomes for post-pandemic realities. During the pandemic, many global problems
that laid dormant in many people’s minds became central points of thought, discussions and
sometimes public protest focusing on what do we want to become in a post-pandemic world.
Using these points as topics to collaboratively learn to respond to VUCA outcomes in reimag-
ined integrated curricular teacher education programs to develop positive self-awareness be-
haviors (Hill et al., 2020):

• Equity is to teach and learn how to apply equitable teaching approaches to motivate
preservice teachers to teach according to the contextual learning environments and
the learning needs of their students, particularly those who have limited learning re-
sources (Mohamad et al., 2020). Addressing the disparities in educational environ-
ments, staffing shortages, overcrowding, and remote learning infrastructures that affect
many students and families (NAS, 2020).

• Racism is to address racist behaviors happening in all learning environments not de-
pendent on race or age of the child as societal norms tend to guard against the exclusive
construct of innocence mobilized to protect white children (Garlen et al., 2020). Cul-
tural identity plays a crucial role in the social and emotional well-being of marginalized
and historically underserved students (Jagers et al., 2019).

• Natural world is to teach and learn about sustainability, learning to teach how to under-
stand that the individual and collective choices humans make can have lasting positive
or negative consequences for the present and future well-being of our planet. (Wolff,
2020). There is a growing body of evidence suggesting that novice educators enter-
ing the field feel a moral imperative to prepare students for a globally interconnected
world of increasing population levels linked to declining living systems and resources
(Church, & Skelton, 2010).
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Teacher educators must remember that preservice teachers need training to learn how to
transform their behaviors into positive outcomes during the remaining months of the pandemic
and post-pandemic world. They will need training to help guide their students’ self-awareness
in a positive direction regardless of learning context. New and veteran teachers will be ex-
pected to have these abilities. The pandemic presents a unique opportunity for teacher educa-
tion programs to collaboratively re-evaluate their programming with K-12 education systems
by acknowledging probable broad systemic changes.

Conclusion

Experts predict health crises will occur again in the future, having unpredictable characteris-
tics and representing a major threat for all countries (Villa et al., 2020). The consequences
caused by the current pandemic on the economic, social and cultural wellbeing of all people
have been devastating, yet lessons can already be learned. The lack of social and emotional
support in education and the outcomes are becoming clearer every day. Instead of viewing
this as a problem, we need to understand this as an opportunity to rethink and reinvent teacher
preparation (Darling-Hammond & Hyler, 2020). We need to prepare our educators to under-
stand themselves and learn to make positive changes within, then learn to do the same with
their students. ‘The greatest weapon against stress is our ability to choose one thought over
another’ noted William James.

References

Chabbott, C., & Sinclair, M. (2020). SDG 4 and the COVID-19 emergency: Textbooks,
tutoring, and teachers. Prospects, 49(1), 51-57.

Church, W. & Skelton, L. (2010). Sustainability education in K-12 classrooms. Journal of
Sustainability Education, 1(0), 1-13.

Collaborative for academic, social, and emotional learning (2020). SEL is, https://casel.org/what-
is-sel/.

Conley, C. S. (2017). SEL in higher education. In Durlack, J. A., Domitrovich, C. E., Weiss-
berg, R. P. & Gullotta, T. P. (Eds), Handbook of social emotional learning: Research and
practice (pp. 197-209). The Guilford Press.

Darling-Hammond, L. & Hyler, M. E. (2020). Preparing educators for the time of COVID…

Academia Letters, April 2021

Corresponding Author: Dean Cristol, cristol.2@osu.edu
Citation: Cristol, D., Gimbert, B. (2021). Preservice Teachers Self-Awareness Needs Post-Pandemic. Academia
Letters, Article 256. https://doi.org/10.20935/AL256.

6

©2021 by the authors — Open Access — Distributed under CC BY 4.0

https://doi.org/10.20935/AL256


and beyond. European Journal of Teacher Education, 43(4), 457-465.

Darling-Hammond, L. Oakes, S. K., Wojcikiewicz, M. E., Hyler, R., Guha, A. Podolsky, T.,
Kini, C. M., Cook-Harvey, C. N. J., Mercer, L. & A. Harrell. 2019. Preparing Teachers
for Deeper Learning. Cambridge, MA: Harvard Education Press.

Donahue-Keegan, D., Villegas-Reimers, E. & Cressey, J. M. (2019). Integrating social-
emotional learning and culturally responsive teaching in teacher education preparation
programs: The Massachusetts experience so far. Teacher Education Quarterly, 46(4),
150-168.

Eklund, K., Kilpatrick, K. D., Kilgus, S. P. & Haider, A. (2018). A Systematic Review
of State-Level Social–Emotional Learning Standards: Implications for Practice and Re-
search. School Psychology Review, 47(3), 316-326.

Endo, R. (2015). From unconscious deficit views to affirmation of linguistic varieties in
the classroom: White preservice teachers on building critical self-awareness about lin-
guicism’s causes and consequences. Multicultural Perspectives, 17(4), 207-214.

Fernandez, A. A. & Shaw, G. P. (2020). Academic Leadership in a Time of Crisis: The
Coronavirus and COVID‐19. Journal of Leadership Studies, 14(1), 39-45.

Flores, M. A. & Swennen, A. (2020). The COVID-19 pandemic and its effects on teacher
education. European Journal of Teacher Education, 43 (4), 453-456.

Garlen, J., Chang‐Kredl, S., Farley, L. & Sonu, D. (2020). Childhood innocence and ex-
perience: Memory, discourse and practice. Retrieved January 09, 2021, from https://
onlinelibrary.wiley.com/doi/full/10.1111/chso.12428

Gay, G. & Kirkland, K. (2003). Developing cultural critical consciousness and self-reflection
in preservice teacher education. Theory into practice, 42(3), 181-187.

Gueldner, B. A., Feuerborn, L. L. & Merrell, K. W. (2020). learning in the classroom:
Promoting mental health and academic success. Guilford Publications.

Hadar, L. L., Ergas, O., Alpert, B. & Ariav, T. (2020a). Rethinking teacher education in a
VUCA world: student teachers’ social-emotional competencies during the Covid-19 crisis.
European Journal of Teacher Education, 43(4), 573-586.

Hadar, L. L., Alpert, B. & Ariav, T. (2020b). The response of clinical practice curriculum in
teacher education to the Covid-19 breakout: A case study from Israel. Prospects, 1-14.

Academia Letters, April 2021

Corresponding Author: Dean Cristol, cristol.2@osu.edu
Citation: Cristol, D., Gimbert, B. (2021). Preservice Teachers Self-Awareness Needs Post-Pandemic. Academia
Letters, Article 256. https://doi.org/10.20935/AL256.

7

©2021 by the authors — Open Access — Distributed under CC BY 4.0

https://onlinelibrary.wiley.com/doi/full/10.1111/chso.12428
https://onlinelibrary.wiley.com/doi/full/10.1111/chso.12428
https://doi.org/10.20935/AL256


Harris, A. & Jones, M. (2020). COVID 19–school leadership in disruptive times. School
Leadership & Management, 40(4), 243-247.

Harris, A. (2020). COVID-19–school leadership in crisis? Journal of Professional Capital
and Community., 5(3/4), 321-326.

Herold, B. (2020). The scramble to move America’s schools online. Education Week, 39(28),
14.

Hill, C., Rosehart, P., St. Helene, J. & Sadhra, S. (2020). What kind of educator does the
world need today? Reimagining teacher education in post-pandemic Canada. Journal of
Education for Teaching, 46(4), 565-575.

Jagers, R. J., Rivas-Drake, D. & Williams, B. (2019). Transformative social and emotional
learning (SEL): Toward SEL in service of educational equity and excellence. Educational
Psychologist, 54(3), 162-184.

Katz, D., Mahfouz, J. & Romas, S. (2020). Creating a Foundation of Well-being for Teachers
and Students Starts with SEL Curriculum in Teacher Education Programs. Northwest
Journal of Teacher Education, 15(2), 5.

Kurzweil, R. (2005). The Singularity is Near. New York: New York: Viking Books.

Laukkonen, R. E., H. Biddel & R. Gallagher. (2019). Preparing Humanity for Change and
Artificial Intelligence: Learning to Learn as a Safeguard against Volatility, Uncertainty,
Complexity, and Ambiguity. Paris: OECD Publishing.

MacIntyre, P. D., Gregersen, T., & Mercer, S. (2020). Language teachers’ coping strategies
during the Covid-19 conversion to online teaching: Correlations with stress, well-being
and negative emotions. System, 94, 102352.

Mohamad Nasri, N., Husnin, H., Mahmud, S. N. D., & Halim, L. (2020). Mitigating the
COVID-19 pandemic: a snapshot from Malaysia into the coping strategies for pre-service
teachers’ education. Journal of Education for Teaching, 1-8.

National Academies of Sciences, Engineering, and Medicine; Division of Behavioral and
Social Sciences and Education; Board on Children, Youth, and Families; Board on Sci-
ence Education; Standing Committee on Emerging Infectious Diseases and 21st Century
Health Threats; Committee on Guidance for K-12 Education on Responding to COVID-
19, Schweingruber, H., Dibner, K. & Bond, E. C. (Eds.). (2020). Reopening K-12 Schools

Academia Letters, April 2021

Corresponding Author: Dean Cristol, cristol.2@osu.edu
Citation: Cristol, D., Gimbert, B. (2021). Preservice Teachers Self-Awareness Needs Post-Pandemic. Academia
Letters, Article 256. https://doi.org/10.20935/AL256.

8

©2021 by the authors — Open Access — Distributed under CC BY 4.0

https://doi.org/10.20935/AL256


During the COVID-19 Pandemic: Prioritizing Health, Equity, and Communities. National
Academies Press (US).

Netolicky, D.M. (2020). School leadership during a pandemic: navigating tensions. Journal
of Professional Capital and Community, 5)3/4), pp. 391-395.

Oberle, E. & Schonert-Reichl, K. A. (2017). learning: Recent research and practical strategies
for promoting children’s competence in schools. In Handbook of social behavior and skills
in children (pp. 175-197). Springer, Cham.

Papay, J. P. & M. A. Kraft. (2016). “The Myth of the Performance Plateau.” Educational
Leadership 73 (8): 36–42.

Reimers, F. M., & Schleicher, A. (2020). A framework to guide an education response to the
COVID-19 Pandemic of 2020. OECD.

Rodriguez, L. (2020). Dear Teachers, You’re Our Country’s Greatest Hope Right Now. Edu-
cation Week, Retrieved from https://www.edweek.org/teaching-learning/opinion-dear-teachers-
youre-our-countrys-greatest-hope-right-now/2020/10.

Roman, T. (2020). Supporting the Mental Health of Preservice Teachers in COVID-19
through Trauma-Informed Educational Practices and Adaptive Formative Assessment Tools.
Journal of Technology and Teacher Education, 28(2), 473-481.

Schonert-Reichl, K. A. Hanson-Peterson, J. L. & Hymel, S. (2017). SEL preservice teacher
education. In Durlack, J. A., Domitrovich, C. E., Weissberg, R. P., & Gullotta, T. P. (Eds),
Handbook of social emotional learning: Research and practice (pp. 406-418). The Guil-
ford Press.

Schonert-Reichl, K. A., Hanson-Peterson, J. L. & Hymel, S. (2015). SEL and preservice
teacher education. Handbook of learning: Research and practice, 406-421.

Schonert-Reichl, K. A. (2019). Advancements in the landscape of learning and emerging
topics on the horizon. Educational psychologist, 54(3), 222-232.

Shavit, P. & Moshe, A. (2019). The contribution of reflective thinking to the professional
development of pre-service teachers. Reflective Practice, 20(4), 548-561.

Singer, N. (2020). Teaching in the Pandemic: ’This Is Not Sustainable’. The New York Times,
www.nytimes.com/2020/11/30/us/teachers-remote-learning-burnout.html.

Academia Letters, April 2021

Corresponding Author: Dean Cristol, cristol.2@osu.edu
Citation: Cristol, D., Gimbert, B. (2021). Preservice Teachers Self-Awareness Needs Post-Pandemic. Academia
Letters, Article 256. https://doi.org/10.20935/AL256.

9

©2021 by the authors — Open Access — Distributed under CC BY 4.0

https://www.edweek.org/teaching-learning/opinion-dear-teachers-youre-our-countrys-greatest-hope-right-now/2020/10
https://www.edweek.org/teaching-learning/opinion-dear-teachers-youre-our-countrys-greatest-hope-right-now/2020/10
https://doi.org/10.20935/AL256


Smith, J.R. (2020). How to Support Your Teen’s Mental Health through Covid-19. Cable
News Network, www.cnn.com/2020/10/08/health/teen-mental-health-pandemic-wellness/index.html.

Strauss, V. (2020). Perspective | A Teacher’s Deepest Fears about 2021: Students Who Disap-
peared, Covid-19 Myopia and Six More.” The Washington Post, https://www.washingtonpost.com/
education/2020/12/31/teachers-deepest-fears-about-2021-students-who-disappeared-covid-
19-myopia-six-more/.

Sugishita, J. L. (2019). Social-emotional learning (SEL) in a field course: Preservice teachers
practice SEL-supportive instructional strategies. Journal of Inquiry and Action in Educa-
tion, 10(1), 2.

Villa, S., Lombardi, A., Mangioni, D., Bozzi, G., Bandera, A., Gori, A. & Raviglione,
M. C. (2020). The COVID-19 pandemic preparedness or lack thereof: from China to
Italy.Global Health & Medicine, 2(2), 73-77.

Weissblueth, E. & Nissim, Y. (2018). The Contribution of Virtual Reality to Learning in
Pre-Service Teachers. Creative Education, 9(10), 1551.

Will, M. (2020, December 21) School Workers May Get Early Shot at COVID-19 Vaccine.
Will They Take It? Education Week, Retrieved from https://www.edweek.org/leadership/school-
workers-may-get-early-shot-at-covid-19-vaccine-will-they-take-it/2020/12.

Whitford, D. K. & Emerson, A. M. (2019). Empathy intervention to reduce implicit bias in
pre-service teachers. Psychological reports, 122(2), 670-688.

Wolff, L-A. (2020). Sustainability Education in Risks and Crises: Lessons from Covid-19.
Sustainability, 12(12), 5205.

Academia Letters, April 2021

Corresponding Author: Dean Cristol, cristol.2@osu.edu
Citation: Cristol, D., Gimbert, B. (2021). Preservice Teachers Self-Awareness Needs Post-Pandemic. Academia
Letters, Article 256. https://doi.org/10.20935/AL256.

10

©2021 by the authors — Open Access — Distributed under CC BY 4.0

https://www.washingtonpost.com/education/2020/12/31/teachers-deepest-fears-about-2021-students-who-disappeared-covid-19-myopia-six-more/
https://www.washingtonpost.com/education/2020/12/31/teachers-deepest-fears-about-2021-students-who-disappeared-covid-19-myopia-six-more/
https://www.washingtonpost.com/education/2020/12/31/teachers-deepest-fears-about-2021-students-who-disappeared-covid-19-myopia-six-more/
https://doi.org/10.20935/AL256

